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In this paper I will explain how, and why, inclusive education can be an answer to exclusion in Europe. 

Can you imagine, a young schoolboy, nine years old, who’s going to an institute a hundred miles away from home to live there and to attend special needs education? Because he’s coming home once in a fortnight he hardly meets his non-disabled schoolmates or his friends. This will be the case for the next fifteen years of his life. Imagine the influence on his upbringing. Later in life he has to function in normal society. But how can he accomplish that when for fifteen years he didn’t live in normal society with normal people? This is a difficult step to make. Disabled people succeed in making this step, but this requires a lot of additional training
.
In the Netherlands such stories of separate upbringing are very common. The alienation that is experienced is intensified by the fact that many non-disabled persons have difficulties to get along with people with mental or physical disabilities. I think you all have several experiences with this. 

The last decades of the twentieth century the call for inclusion of disabled people grew stronger. In contrast to what people thought in earlier times, most disabled people are able to do normal jobs and able to live in normal society.   

In this presentation I will confine myself to the question how and why inclusive education can be an answer to exclusion of people with disabilities. But the same way of thinking is possible for dealing with problems of people with differences in religions, languages, ethnicity or class.  


What do we mean by an inclusive Europe?

Now it is time to ask more specific questions. What do we actually mean when we are talking about an inclusive Europe? For an answer to this question, we have to know what Europe actually is. 

Let us consider some different opinions. For example: Is Europe a superpower union in order to compete with USA, excluding non-politicians? Is it an economic trade unit, excluding non-traders? Or a society wherein people live together? 

When we understand Europe as an union of societies that pursue policies together, as I see it, then an inclusive Europe means that Europe will work on inclusive policies, practices and cultures aimed at increasing participation of all citizens, disabled and non-disabled, poor or rich, with different languages and cultures. This means: disabled and non disabled people will live and work together and make policies together. 

Making an inclusive Europe means first of all that existing European policies should be checked for their inclusive quality. A second step will be making policies in order to increase inclusive cultures and practices in society.  

This two steps  bring with them a change of structures and measures, for example on the levels of financial support, legislature, access to jobs, buildings or public transport, etc. However, these structures will only work when people use them in an appropriate manner, depending on goodwill, mentality, mastering skills and on consciousness of limitations and possibilities
.  This goes not only for policymakers, but also for citizens. Among other things inclusion means getting along with each other. When people don’t know how and therefore don’t want to do this, it doesn’t work. People must learn it, and as I will make clear soon, they can learn it.  

The role of inclusive education in the inclusion process of society

For governments the most powerful way of influencing mentality in societies, is to change education
.  When people learn to include others when they are young and see it as normal to live, play and learn together, there is a good chance that they will do so in their adult lives. Then excluding others will be deviant. 

This is also the opinion of the UNESCO as a part of the United Nations. From the eighties onwards the UNESCO has an inclusion project going. Their aim is including all people and children in society. Because the exclusion of disabled people is the biggest problem worldwide, this is the spearhead of their policies. For the UNESCO the royal road to inclusion is the use of inclusive education. On their site you will find a complete toolkit for every educational institute to make their school or institute inclusive.
 During a conference on inclusive education in 1994 all member-states of the UNESCO signed the Salamanca Statement
. A binding statement where all member-states certified that they give the highest priority to inclusive education. From then on inclusive education is an European issue as well. There are two organisations that concern themselves with inclusion. The first is called Inclusion Europe, the second is called The European Agency for Development in Special Needs Education. Both are supported by the EU. But I think Europe should do more, maybe this is a topic for the discussion. 

The Salamanca Statement of the UNESCO resulted in the fact that many countries, such as New-Zealand or Great Britain made inclusive education compulsory. Especially in New-Zealand, inclusive education is part of broader policies.
 The aim of ‘The New-Zealand Disability Strategy’ of 2001 from the ministry of health is to remove all barriers in society for disabled people. This resulted in mixes of non-disabled and people with serious handicaps in the same dance or theatre groups, in the same jobs or schools and everywhere. The creativity and beauty of the outcomes touched me. It is a pity I can’t show you the movies I saw. 

Despite of the Salamanca Statement, in several countries, for instance in the Netherlands there is hardly any effective inclusive education policy. In the Netherlands disabled and non-disabled people continue to learn, live and play separately. 

An inclusive school

So, for inclusive education we need inclusive schools to learn people to function in inclusive societies. How does an inclusive school look like? And how do you make your school inclusive?

The most simple way to make a school inclusive is providing access to mainstream primary and secondary school for all children, regardless of ethnicity, disability, language, ideology, or talents. But when you want to keep up high quality standards, inclusive education requires more. Then the school starts a process of increasing participation of all students in the traditional school (its cultures, society and curricula), at the same time reducing all excluding practices.
  The goal is to give all students the best opportunities to learn and to recognize them in their own needs and potentialities. We talk about inclusive education when the process of increasing participation and learning for all is set into motion, not only for disabled children but also for non-disabled or poor children or children with different colours or languages.
 And for teachers, because in inclusive education it is also true that not only the teacher teaches. Everybody teaches and everybody learns. In the education process are differences between students and between teachers and students seen as resources to support learning, rather than problems to overcome. 

These and other philosophical, pedagogical and didactical principles
 you can find in many publications about inclusive education all over the world, about quality of living together and about quality of learning and teaching.
  There are complete, simple-to-use manuals for school teams to make their schools inclusive.
 In fact, all children will benefit from inclusive education because of the orientation to the individual child and its participation. 

How does an inclusive school look like? The population of an inclusive school reflects the population of children in the surroundings of the school. When we consider that five percent of all children has special educational needs, that there are children with exceptional talents, that there are many children who have other colours or languages, we know how an average class in primary or secondary school looks like. All extra teaching or support that is needed will be available in the school. Separate special needs education is 40 percent more expensive per child than regular education. Reducing special needs education by organizing inclusive education thus provides for the money needed. So from an economic point of view we have the means to do this. 

Disabled people have problems and sometimes they make problems. From an inclusive point of view these problems are not primarily seen as a symptom of the disabled individual, but as situated in the community.
  This means that when there is a problem, the solution will be found in adapting the surroundings. New-Zealand and Norway have mobile  support-teacher-teams (mobile means that they are flown in by helicopter). These teams have experience with finding solutions for inclusive education problems. They can be consulted when they are needed. 

Inclusive education in the classroom
Inclusive Education has its own didactical methods. Research made clear that cooperative learning techniques are best suited to inclusive educational practice
. Cooperative learning means that groups of children work on the same learning tasks with defined learning outcomes for every individual child. Each child has its own role and they are depending on each other to complete the task. The teaching material will be adjusted to the potentialities of each child and still they collaborate. How is this possible?

I will give you an example:

‘During chemistry students of a second grade gymnasium are doing experiments. They get a burner, a pan, three eggs, matches and a glass milk bottle. On a burner, the students must boil three eggs 12 minutes. Then they get the instruction to push one egg unpeeled and one peeled in the bottle, while they both remain intact.  

For homework the class read a chapter about the change of chemical substances influenced trough heat, or trough other substances. Monique a member of one group has a mental disability and can hardly read or write. She, with guidance of the teacher, has the task to light the fire, to fill the pan with water, put in the eggs and to  time 12 minutes. The other students give her support. When Monique peeled one egg carefully, she is trying to find the solution to get both eggs in the bottle. Just as the other students she makes suggestions: ‘Set fire to the bottle!’. She put an idea into  the other students. They threw a match into the bottle. The suction power of the heat sucks the egg into the bottle.  
Benefits of inclusive education

In this example something becomes clear about the benefits of inclusive education. 

Students of inclusive education, both disabled and non-disabled, learn better social skills. They have better ability to communicate and to find solutions for problems. They are more stimulated to learn, their achievements are for some non-disabled children the same, but mostly better for everybody. Because they learn to get along with limitations of others, they better can handle their own limitations. They have less anxiety for diversity.

Besides, disabled people who attended inclusive education have more opportunity to have high valued jobs in normal society.
  

Conclusion

And now I come to my very simple conclusion. 

Inclusive education can be one of the most important answers to exclusion in Europe. When I had the opportunity I organized inclusive education for everybody. 

And you, how do you think?
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